
 
 

PROGRAM DOCUMENTATION 

 
In this program students examine the contemporary challenges and opportunities for the 
Scandinavian welfare states in an age of globalization and mass immigration. In order to 
contextualize the development of the Scandinavian welfare states, students will critically analyze: 
national identity, multicultural and human rights theory; political systems and parties; foreign 
policies and European integration, and key policies of the welfare state including immigration and 
integration, gender and education.  The framing questions that guide analysis and exploration 
throughout the program are: 
 
!  How has national identity in Scandinavia been shaped and reflected by art, literature and social 

movements? 
!  What are the contemporary challenges and opportunities for the Scandinavian welfare states? 
!  How does the form of a welfare state relate to its ability to foster a multicultural society? 
!  How might the Scandinavian welfare states adapt to the challenges of multiculturalism, 

European integration and globalization? 
 
The program is based in Oslo, NorwayÕs capital, with visits to major public institutions and 
influential community organizations relevant to course topics. Through fi rst hand experience in a 
weekly service learning component with a Scandinavian institution students are able to further 
understand the societal context of course topics. A fi rst-hand, comparative perspective is gained 
through a field trip to Stockholm, Sweden and Copenhagen, Denmark. This fieldtrip illuminates 
the similarities and differences among the Scandinavian nations, particularly in terms of response 
to contemporary socio-economic challenges. As a result of the critical analysis of the Scandinavian 
context, students are equipped to think critically about their experience in the US. 
 
Learning in the SUST program includes both classroom-based, theoretical inquiry and hands-on 
practical experience. These two aspects are linked through intentional integration, testing theory 
with experience and shaping action with critical understanding. 
 
Courses 
•Challenges of Globalization to the Scandinavian Welfare State: Urbanization and 
Immigration…………………………………………………………....…2 course credits / 8 credit hours  
•Scandinavian Art and Literature………………………………………1 course credit / 4 credit hours  
•Norwegian Language or Independent Study Project………………..1 course credit / 4 credit hours 
Total: 4 course credits / 16 semester credit hours 
 
The four courses are taken as an integrated whole and provide the equivalent of a semesterÕs worth 
of credit. 
 
Faculty 
Timothy Robert Szlachetko (shla-het-ko), Program Director, holds advanced degrees in political 
science from the University of Melbourne in Australia where he specialised in European 

 Scandinavian Urban Studies Term (SUST) Program Overview 
 

 



2  

HECUA | 2233 University Ave. W, Suite 210, St. Paul, MN, 55114 | 651/646-8831 | www.hecua.org 

integration theory, European Union social policy and Scandinavian welfare state policy. His latest 
research has involved conducting a comparative analysis of Australian and Scandinavian education 
and training systems, with a focus on the transition from school to further education and working 
life. Szlachetko has taught undergraduate courses in European Union and Western European 
politics at the University of Melbourne and has been Guest Researcher at the University of Aarhus 
in Denmark, the Danish Institute of Social Research in Copenhagen and Department of Political 
Science at the University of Oslo. Szlachetko has also held a number of senior social policy 
positions with Government in Australia, most recently as senior adviser to the Victorian Premier 
(State of Victoria, Australia) on early childhood and education and training policy. Szlachetko has 
been director of HECUAÕs Norway site since 2004. Timothy SzlachetkoÕs curriculum vitae can be 
found at Appendix 3. 
 
Einar Vannebo, Director of the International Summer School at the University of Oslo, holds 
advanced degrees in Scandinavian literature and has wide experience teaching Norwegian 
language and literature in England Norway. Vannebo leads the literature component of SUST. 
 
Geir Haraldseth, Independent Curator, holds advanced degrees from Bard College, New York 
and Saint MartinÕs College of Art and Design, London. Haraldseth leads SUSTÕs excursions to 
OsloÕs art museums. 
 
Department of Linguistics and Scandinavian Studies, University of Oslo 
SUST students who wish to learn Norwegian do so through the Department of Linguistics and 
Scandinavian Studiesat the University of Oslo. The Department has highly qualifi ed language 
teachers with wide experience teaching Norwegian to foreign students. 
 

 
Students will: 
 

!  Have a fi rst-hand experience of Norway and Scandinavia that challenges them to work, 
live and learn with others in a diff erent culture. 

!  Have opportunities to integrate theoretical knowledge with practical experience around 
contemporary issues facing Scandinavia, including immigration and globalization. 

!  Have a volunteer experience in Scandinavia, with the challenges of different working 
conditions and cultural expectations. 

!  Increase their ability to think critically about complex social and political issues. 
!  Understand the development of national identity in Scandinavia, and how contemporary 

Scandinavia has been shaped by social democratic ideals. 
!  Understand and apply concepts of democracy, human rights, multiculturalism, ethnicity, 

civil rights and social class and identify the signifi cance of these concepts in Scandinavia. 
!  Understand the history of contemporary migration to Europe and Scandinavia, including 

motives and patterns of movement, and critically analyze the impact of migration on labor 
markets and welfare states. 

!  Develop a critical understanding of the Scandinavian Model of the welfare state and its 
future sustainability in a multicultural, European, and globalized context. 

!  Critically examine Scandinavian art and literature to understand societal change. 

Program Objectives 
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Challenges of Globalization to the Scandinavian Welfare State – 

Urbanization and Immigration  
8 Credits 

 
This is a comprehensive course providing the foundation for the program. The course is divided 
into two parts, the fi rst providing an introduction to contemporary Scandinavian society and 
political systems and the second being an in-depth analysis of key policies of the welfare state. 
 
The course begins with an introduction to Scandinavian culture and critical analysis of the 
development of national identity in Norway. The changing relationship between the state and the 
S‡mi national minority provides a grounding to understand the history of multiculturalism in the 
region. The contemporary challenge that immigration poses for Scandinavia is also introduced and 
placed in context as not just a recent phenomenon, but one with a thousand year history in the 
region. The impact of globalization on the welfare state is studied with an emphasis on the 
challenges posed by increasing ethnic and religious diversity. Human rights are studied as a way to 
understand globalization and the development of the welfare state. Theories and practices of  
democracy and citizenship form the backdrop for an examination of political party formation and 
government in Scandinavia. In addition, the European Union and theories of European integration 
are introduced and the diverse relationships between the three Scandinavian countries and the 
European Union are studied. 
 
The second part of the course focuses on the welfare state, including an analysis of the rise of the 
welfare state in the twentieth century and the various models of the welfare state. Theories of 
political economy are used to scrutinize the welfare state in its various forms. The peculiarities of 
the Scandinavian Model are then explored and key policies of the welfare state, including 
immigration and integration; gender; and education, are analyzed in depth. The course concludes 
with a critical look at the future prospects for the Scandinavian welfare states in an age of 
European integration, globalization and mass immigration. 
 
The order in which the curriculum unfolds is meant to be cumulative.  That is, each topic helps you 
better understand subsequent topics.  However, this is not a linear process.  Each of these topics 
relates to the others in a complex web.  For example, as you study about the welfare state you may 
begin to better understand issues brought up in previous sections on immigration and 
multiculturalism. 
 
Challenges of Globalization to the Scandinavian Welfare State – Part 1 
• Introduction to Scandinavia and national identity evolution 
• National identity, immigration and multiculturalism 
• National minorities, multiculturalism, and globalization 
• Globalization, immigration, and human rights 
• Government and political parties 
• European integration and the European Union 
Challenges of Globalization to the Scandinavian Welfare State – Part 2 
• The welfare state and its contemporary challenges 
• Gender and the welfare state 

Course Descriptions 
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• Education in a multicultural Scandinavia 
• Multiculturalism and the future of the welfare state 
 
Grading and Evaluation 
Preparation Ð readings and oral reports*     30% 
Participation**        25% 
Praxis reflection papers** *  (4 during semester)   45% 
 
*Preparation Ð students are required to submit two critical questions each week. Students are 
required to utilize all set readings for the week in their critical questions. Critical questions drive 
class discussion. Oral reports on selected field experiences are also required from time to time. 
Program staff mark critical questions and oral reports. 
 
* *Participation Ð Timely attendance is expected at all sessions unless for medical or emergency 
situations. Students are expected to respectfully engage in each otherÕs questions and comments 
and to participate in discussion with guest speakers. The program director awards a grade for 
participation at the end of each day. Students write a journal as a reflection on the opportunities 
and challenges of their service learning experience. Journals are submitted to program staff weekly 
and graded for timely submission. 
 
* * *Praxis reflection papers Ð Praxis reflection papers require students to utilise theory to think 
critically about a question raised in the readings, field experiences, volunteer placement or 
language classes. Papers are between 3 to 4 pages in length. Praxis reflection papers for the 
Challenges of Globalization course are graded by the program director.  
 
Relevance to College and University Curricula (credit equivalencies) 
 
Political Science 
This course introduces theories of democracy and citizenship and encourages students to reflect on 
different models of government both in Scandinavia and the USA. The formation of political 
parties in Scandinavia is analyzed with emphasis placed on the Scandinavian tradition of 
consensus politics across the political spectrum and involving key interest groups such as 
employers and trade unions and the recent challenge posed by populist parties to this tradition. 
Welfare state theory is examined in general and the Scandinavian Model in detail with particular 
reference given to immigration, integration, gender, and education policies. Political economy 
theories are also used to scrutinize social welfare systems. 
 
Sociology/Cultural Studies 
Theories of race, class, gender and sexuality are used to examine the relationship between 
individuals, systems and structures in Scandinavia with reference also to the US experience. 
Students are challenged to critically examine specifi c policy measures for immigrants in 
Scandinavia to determine whether they are assimilatory or integrative in nature and how they 
contribute to the possibility of a multicultural Scandinavia. The constructed development of 
national identity in Scandinavia will be critically analyzed, including the treatment of indigenous 
populations. In addition, social reproduction theory will be used to explore the Norwegian 
education system. 
 
International Relations 
Students are introduced to the historical and social basis of international relations with a focus on 
modern sovereign states and the international relations of the state system. The role of Norway as 
an international mediator is also critically analyzed with an emphasis placed on the impact of  
human rights and globalization on Scandinavian foreign policy. Within the context of international 
relations, theories of European integration are studied and the peculiarities of the relationships 
between Scandinavia and the European Union are examined in detail.  
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History 
Norwegian history is traced from Viking times to the contemporary age and placed within the 
Scandinavian context, particularly the periods of Danish and Swedish rule. The dominant 
perspective is the relationship between demographic, economic, social and political development 
within Norway and the broader Scandinavian region.  
 
Economics 
The development of Scandinavia and the Nordic welfare model is studied within an economic and 
historical context. Comparative welfare economics is used as an approach to understand how the 
Scandinavian model differs from other models, especially that of the United States. In addition, 
students study the economic impact of globalization and immigration on the Scandinavian 
economies. 
 
Urban Studies 
Students gain a perspective on the development of Oslo, Stockholm and Copenhagen. Students 
engage in fieldwork, such as social and geographical mapping exercises in all three Scandinavian 
capital cities. 
 
Scandinavian Studies 
SUST takes an interdisciplinary approach to the study of contemporary Scandinavia. Although the 
program focuses on major challenges to the Scandinavian welfare states, this analysis in grounded 
in an understanding of the history of Scandinavia, the development of national identity, the history 
of ScandinaviaÕs indigenous populations, and the relationships between the three Scandinavian 
countries. The option of undertaking a Norwegian language course also complements the 
understanding of the linguistic background of the region. 
 
Gender, Women and Sexuality Studies 
Emphasis is placed on gender and equality in Scandinavia and the connection between welfare and 
sex equality policy regimes in Europe.  The Scandinavian understanding of gender equality as a 
comparative economic advantage is critically analyzed. The needs of women from different 
religious groups are identifi ed and analyzed through a human rights lens. 
 
Education 
The relationship between school and society is explored, with an emphasis on the challenge posed 
by multiculturalism and bilingualism on the Scandinavian school systems. The role of the 
education system in establishing welfare state goals is studied. Throughout the course students are 
challenged to deeply reflect on the pedagogical methods SUST employs and their relationship with 
their own education. 
 

 
Scandinavian Art and Literature  

4 Credits 

 
Scandinavian Art and Literature is embedded in the over-arching course, Challenges of 
Globalization to the Scandinavian Welfare State. Through Scandinavian Art and Literature, 
students follow the development of Norwegian national identity and the Scandinavian welfare 
state as reflected in art and literature. Students read seminal texts by authors such as Henrik Ibsen 
and Knut Hamsun amongst others. Lectures and tours are also held at key visual arts institutions in 
Scandinavia, namely the National Gallery of Norway, the Ibsen Museum, the Astrup Fearnley 
Museum of Modern Art, the Norwegian Museum of Contemporary Art, the city halls of Oslo and 
Stockholm, the Museum of Modern Art in Stockholm, and the Danish National Gallery. 
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Furthermore, students read S‡mi literature, learn about the rise of immigrant literature in 
Scandinavia and read various recent poems and short stories by non-ethnic Norwegian authors. A 
major component of this course is the study of Scandinavian fi lm as a way to critically engage in 
contemporary representations of the region. Throughout the course, students use different 
theoretical perspectives to understand the relationship between society and the arts. 
 
Grading and Evaluation 
Preparation Ð readings and oral reports*     30% 
Participation**        25% 
Praxis reflection papers** *  (2 during semester)   45% 
 
*Preparation Ð students are required to submit two critical questions each week. Students are 
required to utilise all set readings for the week in their critical questions. Critical questions drive 
class discussion. Oral reports on selected field experiences are also required from time to time. 
Program staff mark critical questions and oral reports. 
 
* *Participation Ð Timely attendance is expected at all sessions unless for medical or emergency 
situations. Students are expected to respectfully engage in each otherÕs questions and comments 
and to participate in discussion with guest speakers. The program director awards a grade for 
participation at the end of each day. Students write a journal as a reflection on the opportunities 
and challenges of their service learning experience. Journals are submitted to program staff weekly 
and graded for timely submission. 
 
* * *Praxis reflection papers Ð Praxis reflection papers require students to utilise theory to think 
critically about a question rased in the readings, field experiences, volunteer placement or 
language classes. Papers are between 3 to 4 pages in length. The program director marks praxis 
reflection papers for Scandinavian Arts and Literature. 
 
Relevance to College and University Curricula (credit equivalencies) 
 
Art/Art History 
The course traces the development of Norwegian art from the nineteenth century through the 
contemporary era. Theories connecting art and society are used to understand changes in 
Scandinavia. The link between the rise of national romanticism in Norway in the nineteenth 
century and the move towards independence from Sweden is explored in depth. Students are also 
exposed to major works by Scandinavian artists during the fieldtrip to Copenhagen and 
Stockholm. The role of art in public spaces as a democratizing and equalizing force in the 
Scandinavian welfare states is also critically analyzed.  
 
English/Literature 
The focus in this course is on Norwegian literature translated into English, although students also 
read some short works by contemporary non-ethnic Swedish and Danish authors. The Norwegian 
literary tradition is traced from the rise of Norwegian folklore to some of NorwayÕs prominent 
authors Ð Ibsen and Hamsun. The chosen readings reflect overall themes in the Challenges of 
Globalization course, for example national identity, treatment of indigenous populations, the rise 
of the welfare state, and immigration. 
 
Cultural Studies/Contemporary Scandinavian Film 
The dynamic relationship between art and political and social change is used to understand the 
development of Scandinavia. Recent Scandinavian fi lms are critically examined as a way to 
understand the artistic and social development of the region. Particular emphasis is placed on 
emerging transnational cinema. 
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Norwegian Language or Independent Study Project  
4 Credits 

 
Students have the option to undertake Norwegian language study through the Department of 
Linguistics at the University of Oslo or to complete an Independent Study Project supervised by 
the Program Director. Students with past Norwegian language experience are required to sit a test 
administered by the University of Oslo to determine at which level they should be placed. In the 
language study students work with texts and exercises using themes from Norwegian daily life and 
society.  
 
The Independent Study Project (ISP) allows students to custom-tailor their semester by pursuit of a 
research question or work-project related to the program curriculum. There are four stages to the 
ISP process. First, a written proposal is prepared in consultation with the Program Director. 
Second, a mid-semester progress report is submitted and a meeting is held with the Program 
Director to ensure the student is making appropriate progress. Third, a rough draft is submitted for 
the Program DirectorÕs perusal and comments. Finally, a 15 to 20-page paper is submitted and an 
oral presentation of findings is given to the entire class. 
 
 
Grading and Evaluation 
Independent Study Project 
Proposal       20% 
Midterm Progress Report     10% 
Presentation       10% 
Final paper       60% 
 
 
Norwegian Language Course 
Throughout the term exercises are assigned and feedback given. The final grade is based on a final 
exam administered by the Department of Linguistics at the University of Oslo. 
 
 
Relevance to College and University Curricula (credit equivalencies) 
 
Linguistics 
Through Norwegian Language courses offered by the Department of Linguistics at the University 
of Oslo, students are able to study the structure and development of Norwegian and its relationship 
to other languages as well as advance their comprehension and pronunciation of Norwegian. 
 
General 
The Independent Study Project allows students to direct their learning through a supervised 
research project to best meet requirements for their majors. 

 
Locations 
Norway offers a fascinating location in Scandinavia and Europe. Norway is historically, culturally 
and linguistically linked to Denmark and Sweden and all three countries offer insights into the 
unique Scandinavian Model of welfare provision. A weeklong field trip to Stockholm, Sweden and 

PROGRAM DESIGN & ADMINISTRATION 
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Copenhagen, Denmark also provides opportunities for students to experience fi rsthand the capital 
cities of the two other Scandinavian countries. Norway is at the center of Scandinavia and in the 
last 100 years has developed from being one of the poorest nations in Europe to one of the 
wealthiest nations on earth. Accompanying this amazing growth in wealth has been the 
development of one of the most comprehensive welfare states in the world. The combination of an 
extensive welfare state and enormous national wealth makes Norway a unique example in todayÕs 
world. Furthermore, the social and political similarities between the Scandinavian nations make 
Norway an excellent starting point for any pan-Scandinavian study.  
 
Topics 
The Scandinavian Model of the welfare state has arisen during the last 100 years through societal 
consensus involving political parties, farmers, employers and workers with an aim to ensure 
freedom from poverty and equal access to fundamental services such as health and education. 
Scandinavia has been transformed from a region characterized by mass poverty and emigration to 
one with arguably the lowest level of income inequality and poverty in the world.  
 
Key to the development of the welfare state in Scandinavia is the Scandinavian model of 
government, which can be described as being consensual, multi-party and having a strong role for 
interest groups in policy formulation and implementation. The contemporary challenges of 
immigration and globalization to the Scandinavian systems of welfare provision and consensus-
based government act as a case study throughout the program. Against this backdrop, students will  
talk with political and academic leaders, key interest groups, as well those working directly with 
the community. 
 
Students embark on a journey in SUST that begins with an introduction to Norway and 
Scandinavia through a critical analysis of the development of national identity, government and 
the welfare state and concludes with an examination of the future of the Scandinavian welfare 
states in an age of globalization and mass immigration. 
 
Readings 
The readings provide background to key topics, such as the development of national identity, as 
well as to exemplify distinct theoretical approaches to political parties, human rights, 
multiculturalism, European integration, international political economy and the welfare state. 
Readings, lectures and fi eld experiences are designed to complement each other. While readings 
give a theoretical presentation of the diff erent topics covered in class, lectures and field 
experiences provide an updated discussion of the current Scandinavian context in relation to these 
topics. The program bibliography can be found in Appendix III.  
 
Field experiences 
Field sites are chosen to exemplify how theoretical approaches and concepts are applied in a 
variety of contexts, that is theory and practice are brought together in field seminars each week. 
On average there are two field experiences each week of the program and they can range form a 
critical guided tour of a museum to a visit to a community organization. The key to SUST field 
experiences is that they complement the topic of the week. For example, when studying theories of 
European integration and Scandinavian approaches to the European Union, students visit pro and 
anti European Union organizations and engage in debate with leaders of those groups. A list of 
guest speakers and field experiences can be found in Appendix I. As part of the field seminar 
studentsÕ undertake a weekly volunteer placement with a community or government organization. 
Volunteer placements are described in detail below. 
 
Unique Program Aspects 
What differentiates HECUA programs from many other off campus/study abroad experiential 
programs is that field experiences are structured and linked explicitly to theoretical explorations. 
The program provides an interdisciplinary and integrated set of courses which is not possible on 
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campus through traditional classroom learning. Within the Scandinavian context SUST is a unique 
program. There is arguably no other program in Scandinavia available to either local or 
international students that combines theory and practice in the systematic and interdisciplinary 
manner found in SUST. Furthermore, students in SUST are able to engage with highly influential 
actors that do not appear in other programs. 
 
Relevance to liberal education/general education 
 
Social sciences 
SUST draws heavily on the social sciences in an attempt to study Scandinavian society as a whole 
and individual behavior within society in particular. Social systems, institutions and behavior are 
systematically studied in an interdisciplinary manner in SUST. This interdisciplinary study seeks 
to answer specifi c questions relating to: national identity; multiculturalism, immigration; 
globalization; human rights and equal opportunity; democracy and political systems; European 
integration theory, and the welfare state. The program challenges students to understand and 
analyze the Scandinavian context as well as to reflect on the US environment.  
 
Arts and humanities 
The program facilitates synthesis of fields of knowledge to enable students to think about how 
they relate to the world around them. Art and literature are used to trace the evolution of national 
identity and as means to better understand contemporary society. 
 
 
Cultural diversity 
The program provides insights and tools for understanding the ways in which people with diverse 
interests; experiences and sources of knowledge perceive major issues and pose strategies for 
change. Although SUST focuses on cultural diversity within Scandinavia, the program goes 
beyond this context to examine the worldwide mass movement of people and the challenges 
posted by national, cultural and gender identities and religious beliefs. In particular, the program 
challenges students to reflect about citizenship and multiculturalism within contemporary society. 
Resource persons and field experiences reflect the program content diversity. 
 
Social justice issues 
SUST introduces students to a variety of theories about social justice and in particular describes 
attempts by political parties and interest organizations in Scandinavia to address complex social 
issues through the welfare state. Students are also encouraged to critique the welfare statesÕ 
success in meeting the needs of an ethnically diverse society. 
 
Experiential learning 
Experiential learning is built into every component of SUST so that theory and practice are 
integrated. Importantly, fi eld experiences complement and enlighten each topic thereby 
challenging students to approach theory and contemporary issues critically and practically. Weekly 
volunteer placements are also part of SUST and allow students to gain in invaluable insight into 
Norwegian society through work with government and community organizations. 
 
Volunteer (Internship) Placement 
 
a) Pedagogical purpose of the volunteer placement 
The volunteer placement with a government or community organization in Oslo is designed to 
provide students with a fi rsthand insight into Norwegian society outside the classroom 
environment. Students explore the relationship between their placement and course content with 
other students and program staff during integration seminars. The volunteer placement might be 
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called an internship in the American context, however the use of the term internship does not 
translate well in Norway. A list of volunteer sites can be found in Appendix II. 
 
Because of language barriers it is only expected that students work at their volunteer placements 
between 4 to 6 hours each week, however despite this short amount of time there is immense value 
in studentsÕ direct encounters with organizations working with issues covered in the program. 
Placements provide students with another opportunity to Ômeet theory with practiceÕ. It is 
important to note that placements might involve service (for example homework help for non-
ethnic Norwegian young people at the Oslo Red Cross) or project (for example research for 
Friends of the Earth Norway) work. 
 
b) How are students placed in volunteer sites? 
At the start of semester students receive a list of all volunteer sites and are then required to have 
individual meetings with the Program Director to talk about their interests and to select a site 
appropriate to them. In some cases, students may also make an appointment with supervisors at 
sites in order to organize a visit to better inform their decision-making. 
 
Several seminars are held at the start of semester where concepts of service and volunteerism are 
deconstructed and where volunteerism and internships in the Norwegian context are examined and 
compared to the US experience. 
 
c) Documentation of learning/student feedback and evaluation 
At the commencement of a volunteer placement, each student needs to complete a learning 
agreement together with their site supervisor that states: learning goals, tasks to be undertaken, and 
supervision arrangements. The student, site supervisor and program director sign the learning 
agreement. Students are expected to treat their placement as an integral part of the curriculum and 
any absences need to be explained to both the site supervisor and program director. 
 
Students are also required to complete a placement journal each week for review by program staff. 
The journal is used as a mechanism to challenge students to think about what they are learning 
through their placement as well being a form of on-going evaluation and feedback to the program 
director. Midway through the semester the program director will visit the placement site and meet 
together and individually with the student and site supervisor to discuss progress and any 
concerns. At the end of the placement the site supervisor completes an evaluation report that is 
forwarded to the program director. 
 
d) What is the process for resolving problems related to the student’s experience? 
Students are encouraged to take responsibility for their own learning throughout the program. The 
learning agreement and weekly journal are a means to ensure that the student has a manageable 
workload with adequate supervision and resources. If problems arise, students are encouraged to 
consult with faculty as early as possible to determine how the problem can best be resolved. 
 
The weekly integration seminar also provides a space for the discussion of problems and possible 
solutions with classmates and the program director. If  a volunteer site does not provide a 
productive or safe environment for the student then an alternative will be arranged. 
 
e) What is the process for resolving problems related to the experience at the organization? 
The program director will seek to match key skills and student expectations with sites available in 
Oslo at the start of semester. If issues arise during the placement that are beyond the studentÕs 
control, the program director will consult with the site supervisor and will assist with/encourage 
resolution of the issue. The program director will also work directly with the student. If necessary 
the student, site supervisor and program director will meet together to determine how the problem 
can be resolved. 
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Pedagogy: Teaching methods 
 
As outlined in Section 1c, the SUST program intentionally integrates theory and practice. 
Academic inquiry is pursued through lecture and discussion and structured field experiences and 
volunteer placements . Each week, students meet to analyze, critically reflect on, and integrate 
what they are learning in the field with the theoretical concepts presented in the classroom. 
 
The studentsÕ learning community will form an intrinsic component of the program. Program staff 
will work closely with the group and individuals to support active participation and group learning. 
Theoretical inquiry and structured experiential learning is achieved by: 
 
!  Assignment of relevant readings chosen to describe the historical, political and social context in 

Scandinavia and to present the theoretical perspectives used to frame issues covered in the 
program; 

!  Presentations/lectures by program staff, guest faculty, political and community leaders; 
!  Guest speakers and exercises in the Field Seminar are designed to help students think critically 

about the topics discussed in the Reading Seminar; and 
!  Reflection through discussion, group presentation, integrative essays and journaling are 

designed to help students use theoretical frameworks for analysis and to reflect on the 
meaning of the experience in their own lives and US context.  

 
Student Evaluation 
 
What are the program’s philosophy and policies regarding evaluation of student learning? 
Two assumptions are at the core of the philosophy: the student is a partner in the learning; and 
knowledge is not passed from instructor to student, but is advanced through the studentÕs 
engagement in the social process of learning. Therefore, students are evaluated for participation 
and their contribution to the group. Written assignments are designed to encourage studentsÕ 
capacity to integrate readings and field experiences and to reflect upon their own learning process. 
Respect of others and different viewpoints, be it in the classroom or in the field, are a requirement 
for participation in the program. 
 
Evaluation of the program 
 
a) How is the program evaluated and student feedback elicited? 
The program is evaluated on an ongoing basis by the program director and students through 
discussion in integration seminars and reflection papers. Students complete a written mid-semester 
evaluation, with results being compiled by the program director and shared in class.  
 
In addition, students fi ll out a written evaluation document during the last week of semester. The 
evaluation reflects HECUAÕs objectives and standards for all major program components. 
Anonymity of responses is ensured by having all students submit completed forms in sealed 
envelopes, which are then sent to HECUA administrative staff. A compilation of responses is 
reviewed by the program director and HECUAÕs Academic Programs Committee (APC). Finally, 
the program director submits an end-of-semester report on the program, which has an evaluative 
component. 
 
b) How are evaluation results used by HECUA and made available to member schools? 
The Academic Programs Committee (APC) is made up of select HECUA board members and 
other invited faculty from consortium institutions. The APC reviews student evaluations and the 
program directorÕs report at the end of each offering of the program to ensure that program 
objectives and quality standards are being met. APC reports the results of the evaluation to the 
HECUA board of directors. Evaluation summaries and program director reports are available to 
board members, deans and faculty upon request. 
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If no name is listed, fi eld experience is led by a museum educator or otherwise qualifi ed guide. 
 
• Norwegian Museum of Cultural History Ð National Identity formation: regional and urban 
• University of Oslo/The Viking Ship Museum Ð Viking roots to Scandinavian identity 
• Nobel Peace Centre Ð human rights and international engagement 
• Richard Hustad, Norwegian Centre for Human Rights Ð Introduction to human rights theory, 

conventions and the welfare state 
• Hadi Lile, Norwegian Centre for Human Rights Ð Indigenous and Minority rights in Norway 
• Tove Skotvedt, Department of Sami and Minorty Affairs, Ministry of Labour and Social 

Inclusion Ð Sami and national minority politics 
• Dr Knut Kjeldstadli, University of Oslo Ð Contemporary Scandinavia and Immigration 
• Mari Linløkken, The Norwegian Centre Against Racism Ð Racism and multiculturalism in 

Norway 
• International Cultural Centre and Museum Ð The worldÕs great religions in Oslo 
• Rebekka Borsch, European Movement Ð opinion supporting Norwegian membership of the 

EU 
• Tore Syvert Haga, No the EU Youth Ð Norwegian opposition to the European Union 
• Petter Vilsted, Norwegian Investment Fund for Developing Countries Ð challenges of 

globalisation 
• Thomas Fraser, Norwegian Parliament Ð Norwegian parliamentary system and government 
• George Noll, US Embassy Oslo Ð Norway & US Relations 
• Asbjørn Wahl, Alliance for the welfare state Ð Future for the Norwegian welfare state? 
•  Stockholm City Hall ÐStockholm city Hall: history, art and role in Stockholm and Sweden 
• Nordiska Museet Ð SwedenÕs indigenous people, the Sami 
• Briana Olsen, US Embassy Stockholm Ð Swedish-US Relations 
• Johan Westrin, Swedish Moderate Party/Moderaterna Ð Swedish politics and society and ÔThe 

Alliance for SwedenÕ 
• Rev Daniel Calero, Diocese of Stockholm, Church of Sweden Ð the church in contemporary 

Swedish society 
• Mikael Morberg, The Multicultural Center Ð Multicultural Sweden 
• Danish National Gallery Ð Danish national identity 
• Nelima Lassen, Danish Red Cross Ð Integration and multiculturalism in Danish society 
• Vivan Heinola, Danish Social Liberal Party Ð Danish politics and society and the Social 

Liberal Party 
• Anna Gran, the Nordic Council of Ministers: Department of Growth and Welfare Ð Nordic 

collaboration: Welfare and flexicurity 
• Lars Brandstrup Nielsen, Socialist PeopleÕs Party (SF) Ð Danish politics and society and the 

Socialist PeopleÕs Party 
• Christiania Ð Christinia: Past, Present, and Future 
• Dr Solveig Bergman, Nordic Institute for WomenÕs Studies and Gender Research Ð Gender 

and the welfare state in Scandinavia 
• Christopher Cambert, The Equality and Anti-discrimination Council Ð Equal opportunity and 

anti-discrimination in Norway 
• Dr Dorthe Trøften, Norwegian Organisation Against Public Discrimination Ð social 

reproduction, education and deconstructing identity 
• Sunil Loona, National Centre for Multicultural Learning Ð Multicultural education in Norway 
• Elisabeth Bonnevie, Svarttjern Skole Ð Education in a culturally diverse setting 
• Ketil Solvik-Olsen and Siv Jensen, FrP/Progress Party Ð Fremskrittspartiet/The Progress Party 

APPENDIX I – Field Speakers 
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• Iffit Qureshi, Social commentator and multicultural activist Ð Islam, integration and 
Scandinavian social democracy 

• Ine Marie Eriksen Søreide, H¿yre/Conservative Party Ð H¿yre/the Norwegian Conservative 
Party 
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This is not a comprehensive list of available placements. Additionally, placements that appear here 
are not guaranteed to be available. 
 
Oslo Røde Kors/Oslo Red Cross 
Helping teen-aged non-ethnic Norwegian young people with homework. Work to commence mid 
afternoon and last for up to 4 hours. Placement provides a good insight into multicultural Norway. 
 
BYMIF/City-wide Centre for Unaccompanied Refugee Minors, Oslo Kommune 
After school centre for unaccompanied refugee minors. Work involves helping with English 
language homework as well supervision. Work to commence mid afternoon and last for up to 4 
hours. Placement provides a good insight into the life of refugee young people in Norway. 
 
Sogn Frivillighetssentralen/Sogn Drop-in Centre 
Small volunteer centre based in Sogn. Placement involves working closely with the leader of the 
centre, such as assisting users of the centre (mainly elderly, disabled and substance-addicted 
people).  Placement provides a good insight into the workings of the welfare state in Norway. 
 
FRIGO – Friluftssenteret i Gamle Oslo 
FRIGO runs programs for young people in the inner east in order to better acquaint them with the 
outdoors and the environment. Work to involve supporting FRIGO staff and taking students on 
day trips.  Some knowledge of Norwegian is helpful. 
 
Changemaker 
Changemaker is an international non-governmental youth movement that was initiated by 
Norwegian Church Aid in Norway.  Changemaker aims to attack the fundamental causes of 
unequal distribution of resources between the North and the South.  Work involves research and 
participation in Changemaker campaigns. 
 
Mangold i Arbeidslivet – MiA/Diversity in Working Life 
MiA is a foundation that aims to promote diversity in the workplace.  MiA believes that 
Norwegian employers need to understand cultural diversity as a positive, rather than a problem.  
Work will involve a project on finding non-ethnic Norwegians who have ‘made it’ in Norway so 
that they can serve as role models or another similar project.   
 
American Chamber of Commerce in Norway 
The American Chamber of Commerce promotes business links between Norway and the US.  This 
position will involve office work for the Chamber, as well as participation in Chamber activities 
(meetings, special functions).  A research project may also be developed in consultation between 
the student and the Chamber. 
 
Kirkens Bymisjon/Oslo City Mission 
Kirkens Bymisjon sees itself as the ‘heart the centre of the city’ working to meet those that are 
excluded in society.  This placement will involve working with the director of the City Mission’s 
Centre at Tøyen Church – this is a bustling centre that caters for a diverse population.  Work will 
be in the afternoon and evenings. 
 
 
 

APPENDIX II – Typical Volunteer (Internship) 
Placements 
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Svarttjern skole/Primary School, Romsås 
Svarttjern skole is a small primary in the outer suburb of Romsås.  The school has a socially, 
economically and ethnically diverse population – approximately 50% of its students are non-ethnic 
Norwegian.  The placement involves being a teaching assistant and involvement in the schools 
outdoor education program.  Some knowledge of Norwegian would be an advantage. 
 
Sogn videregående skole/senior vocational high school, Sogn 
Sogn videregående skole is the largest school in Northern Europe with in excess of 2,000 students. 
The school has a very diverse socially, economically and ethnically diverse population – the 
majority its students are non-ethnic Norwegian.  Sogn videregående skole has struggled with the 
challenges and opportunities of diversity and has a particularly successful ‘conflict resolution 
program’ that is driven by students.  This placement involves assisting the Coordinator of the 
program, as well being a general teaching assistant.  As this is a senior high school, the vast 
majority of students speak English relatively fluently. 
 
UTROP – Norway’s first multicultural newspaper 
UTROP is a newspaper committed to inserting a wide variety of viewpoints into NorwayÕs 
political and social discourse. The placement involves writing in-depth analysis and occasional 
commentary pieces to be published. 
 
Natur og Ungdom/Nature and Youth 
An influential organization of highly committed environmental activists, all under the age of 25.  
Placement involves research and English language writing on the organizations areas of focus. 
 
Aker University Hospital Trust 
One of the largest public hospitals in the Oslo the region, this placement can involve support for 
the public relations/information section or undertaking rotations.  This placement is ideally suited 
to a pre-medical, community health or social work major. 
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Challenges of Globalization to the Scandinavian Welfare State 
 
Andersen, Margaret L. & Collins, Patricia Hill (1995). “Shifting the Center and Reconstructing 
Knowledge”, Race, Class and Gender: An Anthology, Second Edition. pp. 1-9. 
 
Arter, David (2006).  “Analysing the Nordic region: a block of distinctive consensus democracies?”, 
Democracy in Scandinavia: Consensual, majoritarian or mixed?, Manchester University Press, 
Manchester, pp. 1-25. 
 
Ballantine, Jeanne H. & Joan Z. Spade (2008). “Ch. 1: Getting Started: Understanding Education Through 
Sociological Theory”, in Ballantine & Spade (eds.) Schools and Society: A Sociological Approach to 
Education, 3rd Edition, Pine Forge Press, Los Angeles 

 
Banting, Keith and Kymlicka, Will (2006).  ÒIntroduction: Multiculturalism and the welfare state: 
Setting the contextÓ in Banting, Keith and Kymlicka, Will (eds.) Multiculturalism and The Welfare 
State: Recognition and redistribution in contemporary democracies, Oxford University Press, 
Oxford. 
 
Bawer, Bruce (2006). While Europe Slept: How Radical Islam is Destroying the West from Within, 
Doubleday, New York. pp. 153-237. 
 
Bhagwati, Jagdish (2004). “Coping with Anti-Globalization” in Södersten , Bo (ed.)  Globalization 
and the welfare state, Palgrave Macmillan, Basingstoke. 

 
Brochmann, Grete and Kjeldstadli, Knut (2008). “Immigration: Contemporary questions, historical 
insights”, “Chapter 4 Migration and migrants in a modernizing society” and “Chapter 14 The making of 
multicultural Norway”, A History of Immigration: The case of Norway 900-2000, Universitetsforlaget, 
Oslo, pp. 11-29, 111-127 and 285-297. 
 
Cini, Michelle (2007). “Introduction” in Cini, Michelle (ed.) European Union Politics, Oxford University 
Press, Oxford.  
 
Cohen Kiel, Anne (1993).  Continuity and Change: Aspects of Contemporary Norway, 
Scandinavian University Press, Oslo. 
 
Cruz, Nadine (1989). “A Challenge to the Notion of Service” in Kendall, Jane C et al (eds.) 
Combining Service and Learning: A Resource Book for Community and Public Service, Volume 1. 
Raleigh, NC: NSEE, pp. 321-323. 
 
Ellings¾ter, Anne Lise & Leira, Arnlaug (2006). ÒEpilogue: Scandinavian policies of Parenthood 
Ð a success story?Ó in Ellings¾ter, Anne Lise and Leira, Arnlaug (eds.) Politicising Parenthood in 
Scandinavia: Gender relations in welfare states, Policy Press, Bristol. 
 
The Economist. “The Norwegian Option”, Oct. 7th 2004; “Viking Binge”, Nov. 13th 2003; “A 
Midsummer Night’s Dream”, Jun 12th 2003; “Edging Closer”, Jun 12th 2003; “Sharp Tongues”, Jun 
12th 2003; “Krybbe to Grav”, Jun 12th 2003, “From Vikings to Peacemongers”, Jun 12th 2003; 
“Identity Changes”, Jun 12th 2003. 
 

APPENDIX III – Program Bibliography 
 
 



18  

HECUA | 2233 University Ave. W, Suite 210, St. Paul, MN, 55114 | 651/646-8831 | www.hecua.org 

Eriksen, Thomas Hylland (1993). “Being Norwegian in a Shrinking World: Reflections on 
Norwegian Identity” in Kiel, Anne Cohen (ed.) Continuity and Change: Aspects of Contemporary 
Norway, Scandinavian University Press, Oslo. 

 
Eriksen, Thomas Hylland (2002).  Ò Ch. 1: What is ethnicity, Ch. 4: Ethnic identity and ideology 
and Ch. 6 NationalismÓ, Ethnicity and Nationalism, Pluto Press, London. 
 
Eriksen, Thomas Hylland (2007). ÒIntroductionÓ and ÒCh. 8: Re-embeddingÓ, Globalization: The 
Key Concepts, Berg, Oxford.   
 
Esping-Andersen, G¿sta (1990). The Three Worlds of Welfare Capitalism, Polity Press. pp 9-34. 
 
Festenstein, Matthew (2005). Negotiating Diversity: Culture, Deliberation, Trust, Polity, 
Cambridge. pp. 119-159. 
 
George, Susan (2004).  “We Know What We’re Talking About” in George, Susan (ed.) Another 
world is possible if…., Verso, London. 
 
Gressgård, Randi & Christine M. Jacobsen (2003). “Questions of Gender in a Multicultural 
Society”, NORA – Nordic Journal of Feminist and Gender Research, vol 11, nr 2, 2003.  
 
Heidar, Knut (2004). “ Parties and Party Systems” in Heidar, Knut (ed.)  Nordic Politics: Comparative 
Perspectives, Universitetsforlaget, Oslo. 
 
Heidar, Knut (2001). Norway: Elites on Trial, Westview Press, Boulder, CO. pp. 1-9, 61-94. 
 
Held, David et. al. (2005).  Debating Globalization, Polity Press, Cambridge. pp. 1-36. 
 
Kangas, Olli and Palme, Joakim (2005).  ÒComing Late Ð Catching Up: The Formation of a Nordic 
ModelÓ in Kangas, Olli and Palme, Joakim (eds.) Social Policy and Economic Development in the 
Nordic Countries, Palgrave MacMillan, Houndmills, Basingstoke. 
 
Keillor, Garrison (1998).  ÒCivilized DenmarkÓ in National Geographic, July 1998. 
 
Kjeldstadli, Knut. “The Unknown History: Immigation to Norway through 1100 Years, 900-
2000”, “Nation State and Immigration Policy”, & “ Oslo – Thousand Years of Immigration”. 
 
Kymlicka, Will (1995). Multicultural Citizenship: A Liberal Theory of Minority Rights, Clarendon 
Press, Oxford, pp. 10-33. 
 
Lawson, Kay (2006). The Human Polity: A Comparative Introduction to Political Science, 
Houghton Mi ffl in Company, Boston. pp. 33-57. 
 
Legrain, Philippe (2006). Immigrants: Your Country Needs Them, Little, Brown, London. pp. 258-
317. 
 
Leira, Arnlaug (2006).  ÒParenthood change and policy reform in ScandinaviaÓ and Ellings¾ter, 
Anne Lise and Leira, Arnlaug (eds.) Politicising Parenthood in Scandinavia: Gender relations in 
welfare states, Policy Press, Bristol. 
 
Maher, Kristen Hill (2002). “Who has a Right to Rights?: Citizenship’s Exclusions in an Age of 
Migration” in Brysk, Alison (ed.)  Globalization and Human Rights, University of California 
Press, Berkeley. 
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Matlary, Janne Haaland (2004). “The Nordics and the EU” in Heidar, Knut (ed.)  Nordic Politics: 
Comparative Perspectives, Universitetsforlaget, Oslo. pp. 247-261. 
 
McGuire, Stryker. ÒWho Hails Sweden?Ó, MSNBC.com. 
 
Minde, Henry (2005). “Assimilation of the sami – implementation and consequences” in galdu cala 
– Journal of Indigenous Peoples Rights, No. 3, 2005. 
 
Mouritsen, Per (2006). ÒThe particular universalism of a Nordic civic nation: common values, 
state, religion and Islam in Danish political cultureÓ in Triandafyllidou, Anna et al, 
Multiculturalism, Muslims and Citizenship: A European Approach, Routledge, London. 
 
Maagerø, Eva (2005). “The Norwegian Language – Democracy in Practice?” in Simonsen, B. & Maagerø, 
E. (eds.) Norway: Society and Culture, Portal. pp. 60-78 
 
Maagerø, Eva and Simonsen, Birte (2005). “Minorities in Norway – Past and Present” in Simonsen, B. & 
Maagerø, E. (eds.) Norway: Society and Culture, Portal. pp. 146-161 
 
Opheim, Vibeke (2004). Equity in Education: Country Analytic Report Norway, NIFU STEP, 
Oslo. pp. 13-25, 110-113. 
 
Palmer, Parker J. (1987). “Community, Conflict and Ways of Knowing: Ways to Deepen our Educational 
Agenda” Change 19, 5 pp. 105-113.  
 
Repstad, Pål (2005). “Norway – An Egalitarian Society?” in Simonsen, B. & Maagerø, E. (eds.) Norway: 
Society and Culture, Portal. pp. 28-40 
 
Ridgeway, Cecilia L. & Correl, Shelley J. (2004). “Unpacking the Gender System: A Theoretical 
Perspective on Gender Beliefs and Social Relations.” Gender & Society: Official Publication of 
Sociologists for Women in Society 18 (4), pp. 510-531. 
 
Rooney, Phil (2005). “Folk High Schools: The Gap Year of a Lifetime.” 
 
Sandro, Phillip H. (2002). ÒAn Organizing Approach to TeachingÓ Higher Education Exchange pp. 37-28. 
 
Schierup, Carl-Ulrik, et al. (2006). Migration, Citizenship, and the European Welfare State: A European 
Dilema, Oxford University Press. pp. 21-47. 
 
Sweitzer, H. Frederick and King, Mary A. (1999). The Successful Internship: Transformation and 
Empowerment, Brooks/Cole Publishing Company, Cali fornia. pp. 59-65, 196-211. 
 
Tatum, Beverly Daniel (1992). “Talking about Race, Learning about Racism: The Application of 
Racial Identity Development Theory in the Classroom”  Harvard Educational Review 62 (1) pp. 1-
24. 
 
Thuen, Trond (2002). “Ch. 14: In search of space: Challenges in Saami ethnopolitics in norway 
1979-2000” in Karppi & Eriksson (eds.) Conflict and Cooperation in the North, Umeå. 

 
Tjeldvoll, Arild (1998). “Ch. 1: Quality of Equality? Scandinavian Education Towards the Year 
2000,” in Tjeldvoll (ed.) Education and the Scandinavian Welfare State in the Year 2000, Garland 
Publishing, New York. 
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Troppe, Marie & Langseth, Mark (1997). “So What? Does Service-Learning Really Foster Social 
Change?”  Expanding Boundaries, Building Civic Responsibility Within Higher Education, 
Volume II pp. 37-42. 

 
Triandafyllidou, Anna et al. (2006). Multiculturalism, Muslims and Citizenship: A European 
Approach, Routledge, London, pp. 1-19. 
 
Urwin, Derek W. (2007). “The European Community From 1945 to 1985” in Cini, Michelle (ed.) 
European Union Politics, Oxford University Press, Oxford.  
 
ÒWhen a country doesnÕt fi t the map: About OECDÕs country survey on Norway 2002.Ó LO 
(2003). 
 
Wahl, Asbj¿rn (2007).  ÒLabour and development, What can be learnt from the Nordic Model?Ó, 
Labour, Capital and Society 40: 1 & 2, Nova Scotia, pp. 81-105 
 
 
Scandinavian Arts and Literature 
 
Texts: 
Arts and Diversity: Policies, Research, and Practice (2006). The Multicultural Center, Tumba, 
Sweden. 
 
Dong, He (1995). ÒA Dialogue Under the New MoonÓ in Hanson, Katherine (ed.) An Everyday 
Story: Norwegian Women’s Fiction,  Women in Translation, Seattle. 
 
Edstršm, Nina (2006). ÒMovements Orietned Towards Ethnic Diversity in Cultural LifeÓ in Arts 
and Diversity: Policies, Research and Practice, The Multicultural Centre, Botkyrka, Sweden. 
 
Ekroth, Power (2007). ÒPissing on the Nordic Mi racle.Ó 
 
Elkington, Trevor G. & Andrew Nestingen (2005). ÒIntroduction: Transnational Nordic CinemaÓ, 
in Nestingen &  Elkington (Eds.) Transnational Cinema in a Global North, Wayne State 
University Press, Detroit. 

 
Gaup, Ailo (1996). “The Night Between the Days” in Gaski, Harald (ed.) In the Shadow of the 
Midnight Sun, Davvi Girji o.s., Karasjohka, Norway. 
 
Hansen, Tone (2006). “What Does Public Mean? Introduction” in Hansen, Tone (ed.) What Does 
Public Mean? Art as a Participant in the Public Arena, Torpedo Press, Oslo. 
 
Ibsen, Henrik. A Doll’s House. 
 
Hamsun, Knut. Growth of the Soil. 
 
Harrington, Austin (2004). Art and Social Theory: Sociological Arguments in Aesthetics, Polity 
Press, Cambridge. pp. 9-21, 177-206. 
 
Kongslien, Ingeborg (2005).  ÒMigrant or Multicultural Literature in the Nordic CountriesÓ in 
Gr¿nn, Jenny Fossum (ed.) Nordic Voices: Literature from the Nordic Countries, NORBOK. 
 
Larsen, Anders (1996). “The Day is Dawning” in Gaski, Harald (ed.) In the Shadow of the 
Midnight Sun, Davvi Girji o.s., Karasjohka, Norway. 
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Seip Tønnessen, Elise (2005). “Trends in Norwegian Literature?” in Simonsen, B. & Maagerø, E. (eds.) 
Norway: Society and Culture, Portal. pp. 78-95 
 
Palma, RubŽn (2004). The Trail We Leave, Curbstone Press. pp. 3-10. 
 
T¿nnessen, Elise Seip (2005). ÒTrends in Norwegian Literature: Ibsen, Hamsun and BeyondÓ in 
Maager¿, Eva and Simonsen, Birte (eds.) Norway: Society and Culture, Portal Press, Kristiansand. 

 
The assigned texts are supplemented by selected short stories and journal articles as appropriate. 
 
Films: 
Bawke (2005). 
 
Den brysomme mannen/The Bothersome Man (2006). 
 
Et rigtigt menneske/Truly Human (2001). 
 
Folk flest bor I Kina/Utopia – Nobody is Perfect in the Perfect Country (2002). 
 
Förortsunger/Kids in dis hood (2006). 
 
Masjävlar/Dalecarlians (2004). 
 
Oljeberget/The Rich Country (2006). 
 
Veiviseren/The Pathfinder (1987). 
 
Vinterland/Winterland (2007). 
 
 
Norwegian Language 
Ellingsen, Elisabeth and MacDonald, Kirsti (2005). PŒ vei: Norsk med samfunnskunnskap for 
voksne innvandrere, Cappelens Forlag, Oslo (Norwegian Level 1) 
Ellingsen, Elisabeth and MacDonald, Kirsti (2005). Stein pŒ stein: Norsk med samfunnskunnskap 
for voksne innvandrere, Cappelens Forlag, Oslo (Norwegian Level 2) 
Ellingsen, Elisabeth and MacDonald, Kirsti (2002). Her pŒ Berget: Norsk med samfunnskunnskap 
for voksne innvandrere, Cappelens Forlag, Oslo (Norwegian Level 3). 
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Name: Timothy Robert Szlachetko 
  
Resi dence:  Oslo, Norway 
  
Languages:  English (first language), Polish, Norwegian and Danish 
 
Education 
 
Current PhD in Political Science, University of Melbourne 

Thesis title: Markets against employment: the welfare state and 
labour market intervention in Australia and Denmark. 

  
1997 MA in Political Science, University of Melbourne 
  
1996 Honours in Political Science, University of Melbourne 

Thesis title: Social Europe – Myth or Reality? 
  
1995 Bachelor of Arts, University of Melbourne 

Majors in political science and criminology.  
 
Employment and Research History 
 
Current Program Director, Scandinavian Urban Studies Term, 

Universi ty of Oslo in partnership wi th the Higher Educati on 
Consortium for Urban Affairs (HECUA), St Paul, USA 
Coordination and delivery of an integrated and experientially 
based semester focused on the contemporary Scandinavia and 
the challenges of globalization and immigration. 

  
2002 – 2004 Senior Soci al Policy Advi ser , Department of Premier and 

Cabinet (State of Victoria) 
Preparation of high-level briefings, correspondence and reports 
to the Premier and Cabinet Ministers on education and training 
issues. 

  
2001 Senior Policy and Research Offi cer , Department of 

Educati on, Employment and Training (State of Victoria) 
High-level research and policy advice across a range of post-
compulsory education, training and employment issues in 
Australia and internationally. 

  
2001 Guest Researcher, Department of Politi cal  Science, 

Universi ty of Oslo and Danish National Insti tute of Social 
Research 
Research on contemporary Scandinavian social policy 
challenges, including interviews with key researchers and public 
officials in Denmark. 

 
1999 – 2001 Policy and Project Offi cer, Department of Education, 

Employment and Training (State of Victoria) 
Research, policy development and strategic advice for the 
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Ministerial Review of Post Compulsory Education and Training 
Pathways in Victoria (including research and official interviews in 
Denmark and Sweden). 

  
1998 Visi ti ng Fellow, Centre for Labour Market and Social 

Research, Universi ty of Aarhus, Denmar k 
Research and analysis of Danish welfare state, European 
integration and the impact of globalisation on economic and 
social policies. 

  
1997-1998 Semi nar Leader, Department of Politi cal Science, Universi ty 

of Melbourne 
Teaching undergraduate courses: European Integration and 
Western European Politics. 

  
1995-1997 Admi nistr ati ve Offi cer, Koorie (Aboriginal) Educati on 

Coordinati on Unit, Directorate of School Education (State of 
Victoria) 

 
Selected Publications 
 
Badenhorst Anne, Keating Jack and Szlachetko Timothy. Victoria as a Learning Region: 
Background Report to the OECD Learning Cities and Regions Conference, OECD and 
State of Victoria, 2002. 
 
Szlachetko, Timothy. Smoothing the Transitions Between Learning and Working Life Ð 
Vocational Education and Training System for Tomorrow, published in VOCAL, March 
2001. 
 
Keating Jack, Bertrand Olivier, Teese Richard, Szlachetko Timothy, Polesel John. A 
Comparative Study of Entry Level Training: The United Kingdom, France, Denmark and 
Australia, New South Wales Board of Vocational Education and Training, Sydney, 2000. 
 
Selected conference/seminar papers 
 
Szlachetko. Timothy.  The Cartoon Controversy Ð Multicultural Debates in Scandinavia 
12 Months On, Department of German, Scandinavian and Dutch, University of 
Minnesota, Twin Cities, USA, February 2007. 
 
Szlachetko, Timothy.  Challenging Utopia: Nationalism and Cultural Diversity in 
Scandinavia, Guest Lecture, Macalaster College, St Paul, Minnesota and Carleton 
College, Northfield, Minnesota, USA, October 2006 
 
Szlachetko, Timothy.  Tolerance and its limits: Multiculturalism in Scandinavia and the 
Danish Cartoon Controversy, Research Seminar and Roundtable, European Studies 
Research Institute, University of Salford, Manchester, UK, March 2006. 
 


